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WHAT IS NEURODIVERSITY?
Neurodiversity is a concept that recognises and values the
variety of differences in human brain function and behavioural
traits. It acknowledges that neurological differences, such as
autism, ADHD and dyslexia are natural variations of the human
genome rather than disorders that need to be cured or fixed.

We celebrate our differences by acknowledging that we are all
different, have unique strengths and challenges and need to
respect and accept each other.

Taking a moment to reflect on neurodiversity encourages
schools and workplaces to adopt inclusive practices that
accommodate different learning and working styles, ensuring B
that all individuals have the opportunity to succeed. e :
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NEURODIVERSITY

Most people are aware of autism and ADHD as
presentations of neurodiversity, but it encompasses a
much larger proportion of the community, including
those who present with differences linked to sensory
processing, anxiety, trauma and those who are
considered gifted. There has been a lot of positive
change around understanding neurodiversity.
Essentially, we are all different, our brains all work
differently according to our needs and experiences,
and acknowledging this means that everyone is
valued.
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What does
neurodiversity
mean?

Flowers are not expected to be the same; this
natural variation is accepted and celebrated as
part of biodiversity.
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People on the autism spectrum experience differences in two core areas;

e Differences in social interaction and communication

e Differences in behaviour and interests

Differences in A lefe;:;gfs n
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We use the word differences rather than difficulty because many of the things
that are associated with the autism spectrum are significant strengths.

Unfortunately these same things can also sometimes lead to difficulties.
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Impulsivity

* Experiences difficulty
waiting for his or her
turmn

* Has trouble waiting
until a question Is
finished before
answenng

* Often interrupts

* Has no insight into
danger

Inattention

Unusual levels of
distractability

Has trouble following
directions and finishing
tasks

Difficulties getting
organised

Forgets about daily
tivit

Short term memory
problems and forgetfuiness

Has a tendency to
daydream

Hyperactivity

Squirms or fidgets
when sitting

Doesn't stay seated

Has trouble playing
quietly

Is restless — always on
the move

Talks excessvely



| think my child has ADHD or Autism - what next?
Start reading information about ADHD and Autism, accessing resources like the Somerset pathway
website Autism and ADHD Pathway, the ADHD centre website and the Ambitious about autism
website. Talk to your GP, the SENCO at school and any other professionals working with your child.
Keep a behaviour diary and focus on specific instances that you are concerned about - even if not
signs of ADHD or Autism you may need additional support.
You can also access support from the following services without a diagnosis:

+ Parent and Family Support Advisors (PFSA)

* Family Intervention Service (FIS) ]
« Children and Young People’s Therapy Service (CYPTS) a’f "’/
+ Educational Psychology Service (EPS) -
o —
4

« Access to Inclusion Team

+ Somerset Parent Carer Forum L
* Mental Health Somerset Team (MHST) ,ﬁ{_&k

+ SENDIAS - advocacy service for SEND



How can | get a diagnosis for my child?
In order to access an assessment, there are three pathways:

Through the NHS, families can apply for an assessment through the neurodevelopmental pathway.

The waiting list for this is currently around 2 years. This is a significant reduction on previous wait
times and one of the best in the country, but it can be frustrating to have to wait this long.

Families can talk to their GP to apply through the right to choose, which means that they may receive
an assessment earlier. Right to choose means that patients can have their opinion taken into
account when applying for services. Not all GP services are offering this.

The third option is to go for a private diagnosis. Anyone choosing this option needs to be aware that
it must be NICE verified to be recognised by the NHS for any future support. It can be expensive and
some establishments are offering assessments without diagnosis - check what you are being

offered carefully.



Assessments

 Dyslexia/Dyscalculia: Assessments completed by specialist
assessors/Educational Psychologists.

* ASC/ADHD: 3 routes SEND Lsng?ggare-t's
1. NHS Pathways
2. Right to Choose Autism and ADHD Pathway

3. Private clinic

What you can expect when going through the Autism and/or ADHD
(Attention deficit hyperactivity disorder) Assessment Pathway



Do | need a diagnhosis?

No...

Support in school does not rely on a
diagnosis

But...



Neurodivergent people and the education Yy Somerset

& Council
system 3
Using the terminology of neurodiversity, we can describe the biggest
group of people as neurotypical. They tend to flourish fairly easily in
our education system and beyond — because they are in the majority, " \
these systems were often built by people like them, for people like %
them.

Neurodivergent people (also referred to as neuro-atypical, or neuro-
minorities) can struggle in these systems because of the mismatch
between the way their brains process information and the way the
system implicitly expects them to operate.

It is crucial to look at our environments through a neurodivergent
lens to ensure that it allows all children and young people to
flourish.




What does being neuro-affirmative mean? R\ ggm:ﬁrset
D)

« One of the best ways to support, celebrate and show understanding
towards a neuro-divergent person, is to be neuro-affirming.

« A neuro-affirming mindset means realising and accepting that
diversity exists in how we reason, think, ponder, feel, behave and
engage with others and the world around us — and that is perfectly
okay and not something that needs to be ‘corrected.'.




Why does being neuro-affirmative matter? Y ?&mﬁrset
Y

Some estimates suggest that around 20% of the population could be
neurodivergent in one way or another. (National Autistic Society)

SEND Code of Practice:

- Teachers are responsible and accountable for the progress and development of
the pupils in their class, including where pupils access support from teaching
assistants or specialist staff.

« High gquality teaching, differentiated for individual pupils, is the first step in
responding to pupils who have or may have SEN. Additional intervention and
support cannot compensate for a lack of good quality teaching.




Do | need to do something different for N Somerset
each child? W Council

The range and complexity of needs in classrooms can make staff feel
overwhelmed.

It is crucial for staff to get to know each CYP
as an individual, but not necessarily to plan separately,

within a flexible range of teaching and learning
experiences.

‘I've got one with ADHD, one
with ASC, one with dyslexia and
one with dyspraxia —how am |
meant to teach all of them with
30 others to consider?’

Having a neuro-affirmative approach and
environment is supportive for all CYP.

\



How can | create a neuro-affirmative N\ Somerset
approach in my classroom? W Council

Universal level:

Many difficulties arise from unmet need. [f the provision is correct and embedded at
the universal level, there is less unmet need.

Having an environment that is set up to be neuro-affirmative means that all children
and young people can access any resources, they do not need to be an additional
extra.

Neuro-affirmative environments benefit everyone.



Reasonable adjustments

» Reasonable adjustments should be considered for children
and young people even if they do not have a medical

diagnosis.
How can schools support CYP through
» The Equality Act 2010 emphasizes that schools and reasonable ad] UStmentS?
educational settings have a duty to make adjustments for et . G :
students with disabilities, and this includes those who may n'::’ ;}'J:j,‘;ﬁ'bmtfgeﬂﬂg.'ﬁggﬁﬁggfgdm‘ge;;ﬁﬁm
have undiagnosed conditions or needs. teachers, parents, and the child themselves can provide

important insights.

*Proactive Approach: Schools should take a proactive
approach to identify and address potential barriers to learning
and participation, even if a diagnosis hasn't been established.

*Types of Adjustments: Reasonable adjustments can include
changes in teaching methods, additional support, modifications
to the environment, or adjustments to assessments.

*Collaborative Assessment: Engaging with parents,
specialists, and the CYP can help determine what adjustments
may be necessary to support their learning effectively.



Universal Reasonable adjustments in practi

*Classroom positioning: Some CYP benefit from being placed near the teacher so they can p
they lose focus. Some CYP are less distracted if they are placed away from the main pathway o
the classroom.

*Movement breaks: Some CYP find sitting still for a long period harder to do. Allowing movement
class or individual (boundaries or when needed). Some children find a ‘wobble cushion’ helpful. C

time-out card (be aware some CYP are self-conscious or over-zealous).

*Fidget Toys: There are a range of fidget toys available that support the need for movement regu
Encourage a choice between ones that don't interfere with class leaming from othersthemselves.

*Organisation: Timers to help with time management of tasks. Tasks to be chunked down into small
achievable steps. Instructions to be written as well as verbal. Spare pencils/pens/rulers/paper - set
in a place CYP can access.

*Visual timetable: Visual map/buddy system to understand the day and help them get around
during transition points. Advanced warning for change.

*Extra time: Apply for extra time for exams if its felt needs may affect ability to complete in
Any accommodation usually given in class should be given in exams.




Universal Reasonable adjustments in pract

*Noise cancellation headphones or alternatives: Noise cancellation headphones/loops
listening to music, doodling, chewing something. All can potentially support focus.

*Desk optimisation: Portable privacy workstation or quieter area of classroom can be less
distracting when trying to focus on a piece of work.

* Reduction in volume of homework/adaptations: Reduces work-related stress and
provides more time for CYP to decompress. Providing a sample of homework can help
CYP see what is expected.

* Uniform: Enabling CYP to wear alternative uniform that presents less sensory
distraction/discomfort.

* Transition timings: Allowing CYP go into the school/break/dining room/assembly earlier
OR later than others to help regulate them or avoid crowds. |

*Communication: Increase communication with parents to build relationships/share key
events where CYP may be less communicative.

*Snacks: Allowing CYP to eat snacks at specific times during the day



Example of Reasonable Adjustments in ac

Scenario:

A child with ADHD or suspected presenting needs strugglesto
concentrate in a noisy classroom and often gets overwhelmed by
transitions between lessons.

Parental Request:

The parent asks the school to allow their child to use noise-cancelling
headphones during independent work and to receive a 5-minute early
transition to move between classes before the comdor becomes
crowded.

Why This Is Reasonable:
* The adjustmentis practical and low-costL

* [treduces sensoryoverlioad and helps the child focus without
affecting other students.

* Itdoes not compromise educational standards or learning
objectives.
These adjustments are commonly recommended in national guidance
(e.g., SEND Code of Practice) and fall within the school's reasonable

capacity.



Example of Unreasonable Adjustments in a

Scenario:
A child with ASD or suspected presenting needs has difficulty participating in group
work and sometimes dysregulates when asked to work with peers.

Parental Request:

The parent asks that the school provide a full-time 1:1 teaching assistant (TA) solely
for their child—even though the child does not have an Education, Health and Care Plan
(EHCP) specifying this support.

Why This May Be Unreasonable:

* Exempting from all group activities could deny the child opportunities for social
development, which is part of the broader educational experience.

*  Full-time 1:1 support without formal assessment or EHCP provision may be
financially and logistically impractical for the school

* Schools must balance individual needs with the needs of other students and
resource limitations.

* The adjustment must be proportionate; alternative strategies (e.g., small group
work, structured peer interactions) may meet the child’s needs without being
excessive.



What can a neuro-affirmative classroom N ggjlpc?lrset
look like? The environment N

Create a predictable, low arousal learning
environment with:

Clearly defined areas in the classroom
Low arousal colours

Soft lighting/ natural light

A consideration of the impact of noise and
smells




What can a neuro-affirmative environment N Somerset

: - & Council
look like? Environment Y
Providing structure and routine: =
« Timetables that are uniform across the school.
+ [ndividual timetables to break the day down into smaller
parts
Providing visual aids to develop independence for all pupils: —  [a
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What can a neuro-affirmative classroom N g&lr?c]elrset
look like? Environment A\

- Labels to support the development of
independence

« Signs to help pupils navigate themselves around /|
the setting | ‘

+ Book stock to reflect neurodiverse
characters/topics




What can a neuro-affirmative environment \ ?gmﬁrset
look like? Sensory support N

We all have sensory preferences so...

Sensory spaces

- Benefit all students, especially those who have
been exposed to trauma, chronic stress and
those with specified sensory needs.

» Provide a safe environment where the student
can be supported to calm and regulate,
therefore optimising learning and participation
in the school environment.

« Should be flexible, changeable and adaptable
in order to meet the needs of students

» For more detailed information please see NCSE

sensory spaces in schools (1).pdf




What can a neuro-affirmative environment N g&mﬁrset
look like? Learning 3

« Children need to be able to work in a way that is
most comfortable for them

-/ | + Workstation available / option to choose where to sit

« Consider CYP for whom choice making is
challenging and those pupils who will need the same
place to sit




What can a neuro-affirmative environment ¢ .3 g&l:lcti?lrset
look like? Learning A

g

Consider:

Interpersonal |
.

- Different learning styles. \N.dn 5])14 al

lntrup« rsonal

« How the task can be presented so that all pupils
can access and engage with it. Natur: h\t

l*.mnl\, ‘Kinesthet i

listen effectively to the adult. Verbal/

Linquistic

« Some CYP need to move/ do another task to ﬁ
Music al

Logical/
Mathematical



Further Information: Qb

Somerset Parent Carer Forum C.I.C

* https://somersetparentcarerforum.org.uk/home/wise-up-workshops/

* https://www.somerset.gov.uk/children-families-and-education/the-
ocal-offer/education/autism-and-adhd-pathway/
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https://somersetparentcarerforum.org.uk/home/wise-up-workshops/
https://www.somerset.gov.uk/children-families-and-education/the-local-offer/education/autism-and-adhd-pathway/

